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Executive Summary

This sixmonth research project examined leadership and faith issues in one FE college and explored
‘good practice’ in a second FE college, two Catholic sixth form colleges and one secular 6th form college.
Senior managers at FE College 1 wanted to develop a better understanding of the expectations held by
the Muslim community about the further education of their children. Exploring ‘the learner voice’, the
research found that Muslim and non-Muslim students are very positive about the way that faith issues are
managed at College 1. It also found that some Muslim parents have concems about sending their
children to the college due to a number of perceived ‘distractions’ in the local environment. While both
Muslim and Non-Muslim students believed that there were no clear tensions between students from
different backgrounds, they also acknowledged that there was a tendency for Asian heritage students and
non-Asian heritage students to ‘separate out into groups’ especially within the grounds of the colleges
and at breaks. Muslim students and members of the Muslim community identified language difficulties as
the key barrier to Muslim parents’ attendance at college parents’ evenings. Consequently, ESOL (English
for speakers of other languages) courses within the community play a vital role in reinforcing integration
and community cohesion especially for Muslim women.

A particularly important research finding was that Muslim students rejected FE teaching as a career choice.
Senior staff at FE College 1 had assumed that the difficulty in recruiting Muslim teachers reflected an
under-valuing of teaching within the Muslim community. The research findings did not support this view.
While teaching was viewed as a valuable and worthwhile profession within the wider Muslim community,
Muslim students were adamant that teaching was not a career choice they would consider (despite
holding positive views about their teachers at the college). They viewed FE teaching as a stressful job with
low status and low pay. This may have particularly important long-term implications for recruitment into FE
teaching generally and the appointment of ethnic minority and Muslim teachers more specifically. The
research also found that a growing number of Muslim parents are applying to Catholic 6th form colleges
for places for their children (especially their daughters). This illustrates that faith issues need to be
understood in relation to other, highly inter-related aspects of identity, such as gender, class, ethnicity, age
and family status. The report concludes by indicating various ways that FE and 6th form colleges are
currently integrating faith issues into their everyday practices. It recommends that College 1 considers:
enhancing the profile of FE teaching as a career, introducing student leaming mentors, supporting more
inter-faith groups, reviewing the provision of prayer facilities within the college for all faiths, and if possible,
maintaining and expanding ESOL courses within the community. This report suggests that the colleges
and sixth forms we researched are making progress in facilitating faith integration.



Introduction

‘As Muslims, we are taught to be tolerant towards all religious groups. | cannot hang up
my faith at the door with my coat. You cannot separate faith from your life and education
plays an important role-in faith. Islam is a way of life. My morals come from my faith so |
would be losing part of myself if I deny my faith, but | do not have to do this and that is
what makes Britain a wonderful place to live.” Muslim male respondent)

For most of the world’'s population, faith is an important source of identity. Of the 6.2 billion people in the
world, 2 billion are identified with Christianity, 1.25 billion with Islam, 836 million with Hinduism, 367 million
with Buddhism and 15 million with Judaism. Whilst this covers only the five main religions, it is calculated
that there are 10,200 ‘distinct religions’ around the world today (Marty 2005). Much of the recent UK public
interest in faith and spirituality has centred on the education system. Current debates address, for
example, the proposal for secondary schools in England to teach ‘core British values’ alongside cultural
diversity as part of ‘citizenship education’, the question of faith schools” and whether they should be
replaced by ‘multi-faith academies’ to improve pupil integration and the wearing of the veil by both
Muslim staff and students in educational settings'.

In policy terms, the National College for School Leadership has produced detailed advice for Headteachers,
teachers and educational leaders about the leadership of faith schools and the leadership of spirituality
(NCSL 2005a and 2005b). Within the UK Leaming and Skills Sector, there is a growing interest in moral and
spiritual development. The National Ecumenical Agency in Further Education recently conducted a
nationwide review of opportunities for spiritual and moral development in FE (NEAFE 2007). This highlighted
that staff and students alike want colleges and workplaces to recognise the importance of values, beliefs
and faiths. NEAFE (2005) previously published its handbook, ‘Faiths and Further Education’ in collaboration
with the Leaming and Skills Council, (LSC). Emphasising the importance of improving pastoral care for
students, the recently published White Paper, ‘Further Education: Raising Skills, Improving Life Chances’
proposed that ‘Governing bodies should consider how their pastoral arrangements can best reflect the
characteristics of their student body, including faith, for example through muilti-faith chaplaincy arrangements'.

In its own publications, CEL has been at the forefront in recognising that faith issues are key questions,
not only for the FE sector, but also for leadership and management. CELs (2005) ‘Faith Communities
Toolkit' highlights the benefits of effective engagement with faith communities (e.g. leamer-driven,
promoting equality and diversity, outstanding professionalism and performance, innovation in action and
inspiring staff). Faith issues are especially pertinent in the leaming and skills sector and constitute a key
challenge for leadership and management in FE colleges.

It is certainly the case that UK FE Colleges are well placed to contribute positively to (faith) community
cohesion. The following report outlines the empirical findings from our six-month research project on FE
leadership and faith communities. The research builds on the ‘Effective Leader-Led Relations’ project
conducted during the first phase of CEL research (Collinson and Collinson 2006) that examined leadership
as an inherently relational process enacted within specific conditions and consequences. During this
project, senior staff in one FE college were keen to find ways to improve college understanding and
engagement with the local Muslim community. They therefore agreed to participate in a short research
project seeking to identify the key perceptions held by the Muslim community about the college.

1. These debates reflect a wider literature on black and ethnic minorities both in UK employment (e.g. Buckner and Yeandle 2007, Botcherby 2006, Puwar
2004) and UK education (e.g. Roberts et al 2004, White 2002, Aldridge and Tuckett 2003). A number of researchers focus on Islamic beliefs and
practices (e.g. Varisco 2005, Rippin 1993), about Muslim women and the veil (eg. Rasool 2002) and on Muslim communities in Britain (e.g. Lewis 2002).



Research Methods

Senior managers at FE College 1 wanted to develop a better understanding of the expectations held by
the Muslim community in relation to the education of their children. The college also wished to
encourage more Muslim parents to participate in parents’ evenings. In this regard, senior managers
thought it would be helpful for the research to explore the views of the Muslim community about FE
College 1. In addition, the Senior Management Team (SMT) wished to recruit more Asian Muslim teachers
in order to better represent the wider community. Senior management also wanted to know more about
the reasons why there appeared to be an increase in the number of Muslim parents choosing to send
their children (especially daughters) to local Catholic sixth form colleges (rather than to the FE college).

During these initial discussions, we questioned whether it would be appropriate for white, non-Muslim
researchers to undertake research in this area. However, the College SMT considered that the Muslim
community would welcome research conducted by independent researchers. This view was confirmed by
the support and assistance that was actually provided by the Muslim community (including being invited
to several social events within the Muslim community, a “Faiths in Partnership Conference” and also into
the home of one of the Muslim research respondents).

The agreed remit of this research project was to examine the following questions:

1. What are the perceptions of the Muslim community about FE college 1 and how can more Muslim
parents be encouraged to attend college parents’ evenings?

2. How can FE College 1 attract more Muslim teachers?
3. Why are some Muslim parents sending their children to Catholic sixth form colleges?

The following research report addresses these key research questions identified by the SMT of College 1
in relation to the local Muslim community.

The research was conducted over a six-month period. In order to develop a comparative analysis and
one that could explore ‘good practice’ elsewhere, this project also conducted interviews in a second FE
college, two Catholic 6th form colleges and one secular 6th form college. Within these institutions, a total
of 65 research interviews and 8 student focus groups were conducted. Discussions with the college
around research methodology highlighted the importance of leamer voice and the views of women within
the Muslim community. The interviews were based on 12 key research questions related to faith,
education, career aspirations and college faith initiatives (slightly adapted according to the interviewee(s)).
Senior managers arranged the student focus groups and these were split between Muslim and non-
Muslim students.



The following research interviews were conducted:

FE College 1:

8 staff.

4 focus groups of Muslim and non-Muslim students

23 Muslim Women on ESOL courses within the community
12 Muslim Women in the community

5 Muslim men in the community

1 woman representative from the County Council of Mosques

FE College 2:

5 Interviews with senior staff

Catholic Sixth Form College 1:

Interview with Vice Principal (responsible for diversity)

Catholic Sixth Form College 2:

Interview with the Principal

Interview with the RE. teacher

Interviews with 3 students

Interview with the Muslim student mentor

Non-Faith Based Sixth Form College 1:

Interview with the Principal

Interview with member of Management Team

4 focus groups of Muslim and non-Muslim students
Interviews with 2 student mentors



Research Background

FE College 1 operates in a local community with a comparatively large Muslim population. The local
district has a population of 140,000. Approximately 32,000 people in this community are minority ethnic, of
which the vast majority are Muslim, originally from either Pakistan or India. Within the category ‘minority
ethnic background’, the college includes Indian, Pakistani and ‘other ethnic’ which covers asylum seekers
and migrant workers (mainly from Poland). This ‘other ethnic’ group comprises approximately 4% of the
college’'s 16-18 student cohort. College 1 does not currently record the faith of its students, staff and
govermnors. Accordingly, whilst acknowledging that the Asian heritage community comprises various faiths
and that the categories of Asian heritage and ethnic minority cannot be conflated, we have to infer from
this data information about the (likely) proportions of Muslims in the college®. The Senior Management
Team (SMT) emphasised that the great majority of the Asian heritage students at the college define
themselves as Muslims. Given this profile, during some research interviews, respondents used the term
Asian heritage and Muslim interchangeably.

College 1's 2005 annual report on equality and diversity (impact measures) revealed that 31% of students
in the age group 16-18 stated that they were of Asian heritage®. This percentage is significantly higher
than is found in the local community where ethnic minorities represent around 23% of the total
population. Aimost a fifth of the local community population is Muslim, the third largest such proportion in
Britain. The fastest growing ethnic group is Pakistani Asian heritage and hence the numbers of BME
school children is growing at a faster rate than the indigenous population. Typically, Asian heritage
students at the college are of either Pakistani or Indian background. Senior college staff commented that
being Muslim is a very important part of many students’ identity. They also argued that there are very
particular issues regarding faith (and ethnicity) at this college because of its location in a medium size
northern town (rather than a city). Although big city colleges may also have large ethnic student groups,
they operate in much more cosmopolitan environments.

College 1 seeks to enhance community cohesion in relation to faith through various initiatives. It provides
a prayer room exclusively for Muslim students with their own washing facilities (additional facilities are
provided during Ramadan?). The college encourages regular visits from an Imam who leads prayer
meetings (for the male students). Wearing the full burqa is accepted within the college. According to the
vice principal, the burga is ‘the dress of choice’ for many young Muslim women. In order to encourage
more BME staff applicants, College 1 changed the content of job application forms and packs in 2004-
05. In addition, the college published a ‘Diversity Positive Role Model employer/employee profile’ (for
“Asian Image” magazine). In 2005/06 College 1 also participated in a ‘Faith at Work' event as part of the
local strategic partnership.

Yet, college leaders also recognised that they needed to do more to facilitate engagement with the local
Muslim community. Senior staff were particularly concemed to understand the ‘distance’ (Vice Principal's
term) that they believed still persists between the college and the local Asian Heritage Muslim community®.

2. Equally, it is important to acknowledge that non-Muslim students comprise many different faith backgrounds.

3. Between 2003 and 2006 there was a slight fall in students from minority ethnic backgrounds (33% to 31%). This pattern may in part be related to the
growing tendency for ethnic minority female students to attend faith-based 6th form colleges (Islamic or Catholic).

4. The college maintains close links with the (County) Council of Mosques. During 05-06, over 100 students attended a series of lectures on faith, culture
and race organised by the local cathedral, the Council of Mosques and the Home Office. College students produced a DVD of the highlights of the
discussions and three students attended a Young Commonwealth Heads of Government’ conference.

5. Earlier CEL research papers addressed the issue of distance between leaders and followers (see also Collinson 2005). We have also highlighted the
widespread staff view that effective leaders in FE provide a closer, more proximate form of leadership that demonstrates a willingness to ‘get involved’
(Collinson & Collinson 2006).



In their view, this current sense of ‘distance’ could manifest itself in various ways, highlighting the profile
of staff, governors and students and the perceptions of the college by BME parents and the local BME
community.

College leaders were well aware that in October 2005, only 7% of all employees were non
white/Asian/black/mixed and 6% of academic college staff were ‘non white’, as were 8% of business
support staff. Equally, membership of the college goveming body does not adequately reflect the local
community profile (especially regarding ethnicity and gender). Of the 20 govemnors, 4 were BME and 1
was a white female. The 2005 Equality and Diversity report observes that, although the college has
exceeded its equality and diversity targets (impact measures), ‘the numbers remain unsatisfactory. College
1 has a strategic objective to change its staffing profile to reflect more closely the local community by
increasing the proportion of minority ethnic staff employed as a percentage of total staff to over 10% by
the end of the 2007/08 planning period.

In terms of the student profile, since 2002/2003 the number of college students from disadvantaged
areas (based on postcodes) has increased from 37% to 52%. College information also reveals that the
lowest performing students continue to be the white working class boys and girls and, of these, the boys
are the worst performers. In this particular town, there is a relatively low GCSE pass rate (in 2005, 46%
achieved 5 A" to C grades, while the national average is approximately 56%). This area has some of the
highest rates of basic skills needs in the country and a third of the adult population have no qualifications
at all. Only 26% of the working population has attained NVQ3 or equivalent (compared with 41%
regionally). Local firms are less likely than their regional or national counterparts to have a formal training
budget. Of the local working age population, 26% are not in work. The area has a low achieving, low
aspirational culture where 60% of young people have no level 2 qualification and the staying-on rate
(post-16) is below the national average.

The vice principal expressed her concemn that both white and Asian middle class parents appear to hold
a negative perception of College 1. This often leads to what college staff term ‘white flight and ‘bright
flight. Senior Management Team members highlighted an increasing trend for middle class Asian parents
to place their children, and especially their daughters, into faith-based schools and especially Catholic 6th
form colleges. One of the local Catholic 6th form colleges (where we conducted research) now has over
50 Asian heritage students (this local Catholic school does not allow students to wear the veil). Another
local school (14-16 Church of England) also has a significant number of Asian heritage students and is
planning to take more students into its 6th form. There has also been a rapid growth in the local area of
secondary age private, independent Islamic girls schools, the most successful of these is now part of the
public sector®. Nearly 25% of all girls of Asian heritage in the locality leave the maintained sector at the
point of secondary transfer. The vice principal argued that these patterns of student enrolment typically
illustrate the complex inter-connections that can exist between faith, ethnicity, class and gender, ‘A key
question for us is perception. Why don’t people come to FE? For us it is about ethnicity and faith but it
also seems to be a class issue.’

6. This school was seeking to double the size of its current cohort (300 students) and to offer discrete 6th form provision. It had an A-C grade pass rate of
96%. This might partly explain why in 2006 there was a higher proportion of minority ethnic males at college 1 (35% of all 16-18 males), whereas minority
ethnic females comprised only 26% of the female cohort.



Relatedly, members of the SMT were concermed that there seemed to be a widespread perception within
the Asian community that discipline is much tighter at faith-based schools and 6th Form colleges.
However, they stated that that this was a misperception and that College 1 was very proud of its
discipline, as a senior manager explained,

‘Parents are more comfortable when there is clear discipline. A lot of Asian parents might assume
we don’t exercise discipline, but we do, very tight discipline actually’.

This statement is supported by the college disciplinary figures for 2004-5. There were 109 second stage
disciplinary hearings held in the college and, as a consequence, 26 students were permanently excluded.
Of the 109 hearings, 45% were of white British backgrounds, 41% were of students from Pakistani
heritage, and 7% were from Indian origin. All the students who were permanently excluded were young
men and, of these, 12 were white British, 12 were Pakistani heritage, 1 of Bangladeshi origin and 1 of
Indian heritage.

College managers emphasised the monitoring experienced by ethnic minority boys and girls in their own
communities where “everyone knows everyone else.” By contrast, Asian heritage Muslim boys (in particular)
experienced a level of independence when at college and senior managers believed that the college
provided a ‘free space’ to mix with other students from different cultures in a positive way.

With regard to the ethnic profile of the college workforce, senior staff consistently expressed concerns that
Asian heritage families did not appear to see FE teaching as a positive career choice. Rather, they believed
that families’ preferred to encourage their children to pursue more stereotypically middle class careers like
medicine, law and finance/business studies. The college wanted to understand the reasons behind this
shortage of Asian heritage students choosing teaching as a career, as the vice principal explained,

1 do feel that the community’s understanding and expectations could be improved if we
increased the percentage of Asian heritage colleagues in our staff. This is an FE-wide issue. But it
does symbolise the distance between us and our community, so it would be very helpful to find
out why Asian heritage people do not want to work for us. It must be about the perception of
teaching and the role in the college. We have plenty of examples of our A level students who
could do a good job for us as lecturers, but where have they gone? Why have they gone? What
do they expect from the college? How could we improve communication with them?....If we could
understand the expectations of Asian heritage students and their parents, it would really help us’.

The college leaders were also keen to encourage more Asian heritage parents to attend parents’
evenings. The vice principal stated that some Asian heritage parents (who are from an earlier generation)
possibly had limited experience of attending school/college themselves and might lack the confidence to
come into the college, as she explained,

1 invited one Asian heritage mother to college last year and she said, ‘I would be frightened to
come to college’.



The SMT considered that the parents’ distant relationship with the college can also lead to them
becoming much too reliant on their children to keep them informed about what is happening and
therefore they only receive limited information about the college.

Another important issue highlighted by members of the SMT was the diversity that exists within ‘the Asian
heritage Muslim community. The college principal emphasised the importance of avoiding treating ‘the
Asian heritage Muslim community’ as one homogenous entity, as he explained,

‘Formal FE policies and procedures don'’t recognise these sensitivities in the community. We can’t
have a ‘Muslim approach’ because the community is so diverse. While Indian families tend to be
middle class, leading a suburban life, the Pakistani community tend to live together as an
extended family. These are very different cultures, they are very sensitive about the diversity labels
and the terms we have developed to improve diversity..

To summarise, research interviews with senior college staff highlighted faith and ethnicity as crucial issues
for leadership and management in College 1. Senior managers emphasised that questions of faith are
themselves inextricably-linked not only with ethnicity, but also with class and gender. Whilst some
progress had been made, they recognised that more needs to be done to facilitate equal opportunities
generally and faith integration more specifically.



Researching Faith

The research findings focus primarily on FE College 1 where the main research project was conducted.

It is structured according to the three research questions agreed with senior managers and is supplemented
by data from the three 6th form colleges (2 catholic and one non-faith based) and FE College 2. In the final
section of the research findings, we then consider examples of good practice from across our case study
colleges that could be implemented by College 1.

Research Question 1: What are the perceptions of the Muslim community about College 1?
In order to address this first research question, we consider students’ views on:

a. their experience of studying at the college

b. their reasons for choosing the college

c. the perceptions of the local community about the college
d. faith issues within the college, and

e. barriers to participation in parents’ evenings.

Students’ experience of studying at the college

In interviews and focus groups, Muslim and non-Muslim students were very positive about the college,
their teachers and their experience of studying at the college. They stated that their teachers/tutors were
highly committed and dedicated to achieving the very best for their students,

1 have not met one tutor who is not totally interested in their students. You can go to them at any
time and they will always make the time to talk to you about anything. Sometimes you can tell
they are really pressured but they never say ‘Go away, come back later. Every student | talk to
thinks the same’. (male Muslim student)

Teachers are friends here. There is a bond between teachers and students’
(female Muslim student)

‘This college has a reputation for not being as formal and having a good relationship between
pupils and teachers and | have found this to be true’. (female Muslim student)

‘The lessons are very well structured and you can get help about work and also if you are having
any other problems’. (female Muslim student)

Another important factor stressed by many students was the widely held perception that they were much
more likely to be “treated as adults” at the further education college.

The teachers relate to students as adults much more here in the college’. (male Muslim student)

‘Teachers here treat you more like adults, whereas other 6th form colleges are more formal’.
(female Muslim student)

Both Muslim and non-Muslim students were very positive about the teaching staff and the college. They
particularly valued the fact that they were treated as adults and this enabled the development of positive
relationships between students and staff.



Students’ choice of college

The research found that students consistently emphasised that their decision to study at the college was
their own, based on information and advice from peers and siblings.

‘My course was recommended by friends’. (female Muslim student)
The main influence on my choice of this college was my friends’ (male Muslim student)

The course | am taking is only taught at this college’. (female Muslim student)

Many Muslim students also confirmed that they had chosen the college against the advice of their
parents. They acknowledged that some members of the Muslim community held certain negative views
about the college, as the following statements illustrate,

‘Some people in our community think the location of the college near the town centre is a
distraction for students. The presence of a snooker club nearby is also seen by some parents as
a distraction from studying’. (male Muslim student)

‘Members of the community see students around town and they think they are not working as
hard as they should be’. (male Muslim student)

‘When members of the community walk through the college grounds they see some students
who are acting in a way that concerns them, then they see students in town during the day when
they believe they should be studying. This adds to parents’ concerms’ (female Muslim student)

A teacher explained why there always appears to be a large proportion of Asian heritage students in
groups around the college grounds,

‘Asian heritage students see college as a place to socialise away from home. They see the college
grounds as a place to mix with their friends so they congregate in groups outside the college’

Discussions with a group of female members of the local Muslim community confirmed the existence of
these negative views about the college. In addition to these concerns about distractions, they highlighted
the behaviour of certain students, as the following comments by Muslim women demonstrate,

‘People from the community pass the college and see behaviour they are concerned about.
This makes them worry about the influences on their children by other students’
(Muslim woman in the community)

‘We see students outside the college buildings who are behaving in a way that we are not
comfortable with, such as young Asian girls mixing too closely with the boys, and other behaviour.
(Muslim woman in the community)

10
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1 saw girls from our community who were smoking during Ramadan. This is not very Islamic
behaviour. It is a sign of disrespect to do this at this holy time’. (Muslim woman in the community)

However, those women respondents who had sons or daughters at the college stated their belief that
family values were the strongest influence and that ultimately children’s values and behaviours reflect
those of their parents. These respondents believed that children who were brought up to respect their
culture would carry that behaviour into school and college,

1 am happy to send my children to the college. | think there are pressures on young people from
many different areas. Families are the strongest influence and therefore we must be there to help
and guide our children through the pressures of modern society’ (Muslim woman with a son
attending the college)

‘For me as a parent, it is a balance between being strict and recognising the need for some
freedom’. (Muslim woman with daughter attending the college)

‘My daughter went to the college and she is a lawyer now’. (Muslim woman with a daughter who
had attended the college)

Hence, Muslim students and members of the community both confirmed the existence of some negative
views about College 1. These centre around the presence of a local snooker hall near the college, the
proximity of the town centre which some Muslim parents consider could be ‘a distraction” and the
behaviour of certain students (witnessed by community members) outside college buildings during
lunchtimes and after classes. Yet, our research also suggests that these negative perceptions had not
influenced the Muslim students’ decision to attend the college and that, despite some Muslim parents
having reservations about the college, they had respected their children’s choice of the college as their
preferred place to study.

Students’ experience of faith issues

In general, male and female Muslim students were very positive about their experience of faith issues
within the college. The male Muslim students spoke positively about the college’s support of faith and
facilities for worship and prayer,

‘The facilities are very good here for prayer, we really feel listened to’.

‘We can pray in college and it is acknowledged that Friday is very important for prayers’.

The male Muslim students confirmed that senior college staff listened to their views on faith issues.
Female Muslim students agreed that the college supported faith issues, but also emphasised that the
female prayer room was very small and the washing area needed updating, as it only had cold water.
The female Muslim students also considered that interfaith discussions would be very helpful to
encourage understanding of different faiths, especially in a college with a diverse student population,



It would be good if we all developed an understanding of other religions’.
(female Muslim student).

They also emphasised that studying at the college had broadened their understanding of other cultures
within the student body, as the following statements illustrate,

‘Being at college has made me realise that | do have things in common with some non-Muslim
female students. | think that you can meet students on your course who have similar interests
and personality and you find that you get on with them really well’. (female Muslim student)

Although male Muslim students all confirmed that students integrate well and that they did not perceive
tensions within the student body, respondents also discussed the tendency for students to segregate
along faith, ethnic and cultural lines within the college’. This was particularly apparent at break times.

A recurrent issue that emerged in the focus groups and interviews centred around the perception of faith
by Asian heritage and white students. Both Asian heritage students and white students in the focus
groups tended to agree that, whilst it was often assumed that all Asian students held strong faith beliefs,
faith was not automatically ascribed to white students,

‘Muslim students think that all Asian students profess a faith, whereas they believe that the
majority of white students do not profess a faith’ (male Muslim student)

1 can see how it might appear that white students have no faith, but that is based on
misunderstanding. | am sure that other faiths do not realise just how many diverse groups there
are in Christian religions”. female Muslim student)

There needs to be more understanding of each other’s religion’. (male non-Muslim student)

Overall, students were very positive about College 1's support of faith issues and the efforts of senior
management to assist Muslim students to practice their faith whilst studying. Students were keen for more
inter-faith interaction to enhance understanding. Female Muslim students especially considered that
sharing classes with non-Muslim students and developing an understanding of different faiths was a
positive way of assisting social cohesion.

Parents’ involvement in the college

A specific concemn of College 1's SMT was the apparent reluctance of Muslim parents to attend parents’
evenings. In order to address this issue, we first asked Muslim and non-Muslim students whether they
thought it important that parents participated in college events. The students’ responses consistently
acknowledged the importance of parental involvement,

7. Very similar patterns of student segregation were also found at FE College 2.

12



13

Yes, it is important for parents to be involved in the college’. (female Muslim student)

1think parents should be involved in the college. It means they feel part of their children’s education
and it also helps them to understand what goes on in the college’. (male Muslim student)

Students (Muslim and non-Muslim alike) emphasised that, when parents are not involved, they only know
what their children tell them. They also identified the connection between a lack of parental involvement
and the negative perceptions of the college,

If parents are not involved and not attending parents’ evenings, then the community only hear
the negative things about the college, as parents do not have the knowledge to give a different
picture’. (female Muslim student)

‘Language barriers are a key problem for some parents in participating in parents’ evenings’. (male
Muslim student)

Students and members of the community highlighted language as a key barrier (especially for women),
limiting Muslim parents’ attendance at college parents’ evenings. A key and recurrent view was that
language, and the lack of confidence that these barriers often reflect and reinforce, were the main barriers
to participation in parents’ evenings and addressing this would assist the attendance of Muslim parents,
as the following statements illustrate,

‘More professional interpreters would help and encourage parents to be more involved..
(male Muslim student)

‘The college could send leaflets into the community asking for translators to assist. This would
encourage parents who are less confident’ (female Muslim student)

In order to understand the impact of language barriers for members of the Muslim community, the
research included interviews with Muslim women attending ESOL courses run by College 1 within
the community.

ESOL courses for women in the community

The students attending English for Speakers of Other Languages (ESOL) courses are typically mature
women of Pakistani and Indian descent. The college has three female teachers and the classes run
between 9.30-11.30am, 4 days per week. Reflecting a wide range of ages, some of the women interviewed
for this project were married, while others were widowed or divorced. The course organiser explained,

‘We find that people will admit to language problems but many have other basic needs such as
numeracy and they are much more reluctant to admit to this. These women do not want to come
into college. They see it as a busy, noisy and intimidating environment. The reception area can be
daunting for these women as it is busy and open plan’.



Interviews with Muslim women on the courses highlighted the perceived value and significance of the
ESOL programme for participants within the commmunity. All the women agreed that it was very important
to leamn to speak English well. They explained that they were sometimes teased within their own
community (by their children and by other adults) about their lack of English-speaking skills. They also
talked about the very real changes having a good grasp of English made to their life. It enabled them to
be much more independent and assisted them in every aspect of their daily lives such as, going
shopping, talking on the phone, attending the doctors, filling in forms, travelling on buses and finding a
job. Having a good grasp of English also increased their confidence, enabled them to help with their
children’s homework, allowed them to better understand their children, assisted in family/community
integration and also helped them with attending parents’ evenings at their children’s schools.

During interviews, respondents repeatedly stressed how attending the courses had made it easier for
them to communicate with their children (who use English as a first language), and increased their
confidence within the wider Muslim and non-Muslim communities. The Muslim women all agreed that, if
the ESOL courses in the community had not been available, they would not have been able to participate
in education. They explained how attending the college was not an option for them because they did not
have the ability to communicate or the confidence to attend the college campus. Also, they would not be
comfortable having to interact with male students, and their childcare responsibilities meant that they
would not have enough time to travel to the college.

One woman also explained how important it was for the women and their children to be able to
communicate well in English,

You see, we want our children to be confident, not like us’ (Muslim woman)

The women explained that they felt more confident to participate in the ESOL courses within the
community because they believed that it would be easier for them to leamn within the small women-only
groups. Many women also stated that, because the courses were based within the community and they
were restricted to women only, their families were very supportive of their attendance. During the research
interviews, a number of women became quite upset at the possibility of cutbacks in the funding of ESOL
courses, as one stated,

If this place was not open to teach us, then we would have nowhere to go to learn English’
(Muslim woman)

In discussing what they valued about living in the UK all the women agreed that there were more
opportunities here for Muslim women, as one interviewee explained,

1am a widow. In Pakistan widows have a very difficult life. Here I live with my in-laws and | feel |
am very lucky. They treat me very well and are very supportive. They encouraged me to educate
myself. You see, here | can take advantage of the opportunities available’.

‘There are more opportunities in the UK. and the education system is very good. In Pakistan my
children would not have gone so far.
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The Muslim women’s hopes for their children centred on ensuring that their children have the best
education they could provide for them. To this end, it was vital that they leamn English in order to be able
to communicate better with their children about their school/college work and be able to participate fully
in their children’s education. One of the tutors explained,

‘One woman in my class is coming to learn English in order to understand what her children are
doing at school and what they are saying at home'’.

Accordingly, our research found that College 1's ESOL programmes played an important role in enhancing
community cohesion and in facilitating the social integration of members of the Muslim community. In
particular, the programmes significantly benefited Muslim women with children®. Against this background,
current plans to restrict the funding of ESOL create a significant challenge for those in leadership positions
within FE colleges. ESOL programmes make a major contribution to community cohesion and their
absence could become a barrier to multi-cultural integration.

To summarise, our findings in relation to research objective 1 suggest that:

a. Muslim and non-Muslim students are very positive about their teachers and their experience of
studying at the college.

b. Muslim and non-Muslim students are positive about the way the college seeks to integrate faith issues.

¢. Muslim and non-Muslim students consistently confirm that the key influence on their decision to
attend the college is the views of peers and siblings.

d. Some members of the Muslim community have concemns about College 1 as a place to study.
They are concemed about the presence of the local snooker hall and the college’s proximity to the
town centre (both were seen as distractions from studying). Also, concerns were raised about the
behaviour of some of the students in the college grounds at lunchtimes and after college hours.

e. Muslim students and members of the community agree that the main barrier to parents participating
in parents’ evenings is English language skills.

f. ESOL participants are very positive about their teachers and the English language courses they
attend. ESOL courses within the community are a vital resource (especially for Muslim women)
facilitating integration and community cohesion.

Research Question 2: How can College 1 attract more Muslim teachers?

Senior managers at College 1 wanted to recruit more Muslim teachers and Muslim and non-Muslim
students at College 1 agreed that there was a need for more Muslim teachers. The students’ general view
was that the presence of more Muslim teachers would assist in maintaining class discipline. The male
Muslim students all agreed that the presence of more (male) Muslim teachers would also have a very
positive impact on their experience of college life. They explained that Muslim students looked upon
Muslim teachers as mentors and felt they could approach them to discuss wider issues/concems they
might have. Non-Muslim students also believed that the presence of more Muslim (especially male)

8. These findings confirm those of Roberts et al (2004) about the importance of ESOL for ethnic minority/Muslim women.



teachers would have a positive effect on Muslim students. The research therefore found strong support
from both Muslim and non-Muslim students for the recruitment of more Muslim (and ethnic minority)
teachers.

Given the apparent shortage of ethnic minority applicants for college vacancies, and in order to try to
establish where the next generation of Muslim teachers may be found, we asked the students their views
about teaching as a career choice. Male and female Muslim students confirmed that within the Muslim
community teaching was greatly valued and considered a high status occupation. However, the students
themselves did not share this view. Aimost unanimously, male and female Muslim students stated that
they would not consider teaching as a career option. Overwhelmingly, Muslim students’ perception of FE
teaching was that it was low paid, low status and extremely stressful (in terms of the heavy workload, long
hours and the need to deal with some students who could be difficult and time-consuming), as the
following comments illustrate,

1 have never considered going into teaching. College teaching offers low pay and low status’.
(male Muslim student)

‘Working with teenagers can be difficult and stressful. Some of the difficult students take up a lot
of teachers’ time and energy’. (female Muslim student)

‘Sometimes you can see the teachers are really stressed with some of the things they have to
deal with’. (male Muslim student)

1 don’t know how the teachers manage everything. Some students are really hard work and take
up a lot of the teacher’s time. You can see the teachers are quite stressed, but they always
respond well to the students’. (female Muslim student)

By contrast, many non-Muslim students confirmed that they would consider teaching at some stage of
their career. Yet, they also considered that FE might be too challenging and on the whole would prefer to
consider teaching at school level.

The majority of male Muslim respondents at College 1 were studying Business, Finance and Accountancy.
They explained that their choice of course was largely influenced by work opportunities within the local
community. The Muslim male students expected to be employed within the local community and they
stated that they would rather change course if it enabled them to find jobs locally. The majority of female
Muslim students were studying law and, in contrast with the male students, were more prepared to be
mobile in order to pursue their career choice.

The Muslim students’ views that within their community, teaching was considered a worthwhile career, were
confirmed by interviews with members of the Muslim community, as the following statements illustrate,

Teaching is a valued profession within our community’. (Muslim male)
‘A teacher would be someone who was listened to in the community’. (Muslim female)

Teaching is considered very respectable in our community’. (Muslim male)
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The foregoing findings on research objective 2 have significant implications for College 1. At the outset of
the research, senior managers expressed the view that the absence of Muslim teachers might be the
result of negative perceptions about teaching within the Muslim community. Yet, the research findings did
not confirm this. The Muslim students themselves (of both sexes) clearly and consistently stated that,
whilst their community generally viewed teaching as a valued vocation for their children, personally they
would not consider FE teaching because it was seen as highly demanding, with low financial rewards,
low status and very stressful.

Clearly, Muslim students’ rejection of teaching as a career is of great significance for College 1 (and
possibly for the whole FE sector). If the views of these students are more widely held within this generation
of Muslim students, then the present difficulty in finding Muslim teachers will persist and could actually
increase. These preliminary findings also have important implications for recruitment and succession for
future generations of FE teachers. Although students consistently praised their teachers for their
commitment and dedication, they considered teaching as a profession to be poorly paid and of low status.
Overtumning these negative perceptions of FE teaching (held by many Muslim students) is a significant
leadership challenge for the college (and the sector).

Research Question 3: Why are some Muslim parents sending their children to Catholic sixth
form colleges?

Senior managers in College 1 highlighted what appeared to be an increasing tendency for Muslim
parents to send their children (especially daughters) to Catholic and Islamic sixth forms. In order to
examine this issue in relation to Catholic sixth forms, the research conducted interviews with staff at two
Catholic sixth forms (located in the same catchment area as College 1). The first Catholic sixth form was
highly successful with a strong local reputation for achieving successful ‘A level results. It has 1,350
students, of which 21% are ethnic minority. The second Catholic sixth form had 1,800 students, Of these
1,800 students, 18% are ethnic minority. This sixth form also has more female ethnic minority students
than male.

At Catholic sixth form college 1, the assistant principal explained that she had regular discussions with
Muslim parents about why they were sending their children to a Catholic sixth form college. The main
reasons they gave for choosing the school was their perception that Catholic 6th forms were more
successful in terms of examination results (especially because they are ex-grammar schools) and that the
school provided a more protected environment, especially for their female students, as she elaborated,

‘Families have a very high regard for Catholic 6th forms. The Muslim families that send their
children here believe we are more academic, disciplined and successful and that we provide a
more protected environment for female students’. (Assistant Principal)

Of the total number of enrolled students at the college, 14% were ethnic minority female and 7% were
ethnic minority male. This much higher proportion of ethnic minority female students would seem to
support the assistant principal's view that there is preference in some sections of the Muslim community
to send their daughters to the Catholic sixth form colleges. She confirmed that the Muslim students
enrolled at the college tend to prefer courses on medicine, pharmacy and law.



Senior staff at Catholic sixth form college 2 also confirmed that the reasons why Muslim families were
choosing to educate their children at Catholic sixth forms was their perception that these colleges had a
greater academic focus and a more disciplined environment,

‘Within the Muslim community, | think there is a positive view of Catholic sixth forms. We are seen
as having a more disciplined environment for students’ (RE. teacher)

“Yes, there is an increasing preference for Catholic/religious based schools because it is thought
that the environment will be more disciplined and there will be a greater focus on academic work
and achievement’. (Male Muslim Tutor)

Both sixth form colleges were concemed to integrate faith issues into everyday school practices. Catholic
sixth form college 1 runs a compulsory religious education course, which covers all religions over a one-

term module. The assistant principal explained that this course reflected and reinforced a key value within
the school, namely the development of understanding and respect for different cultures. The college also

had an end of year mass for all the students,

In terms of facilities for students to pray, a key issue for sixth form college 1 was a lack of space, as the
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assistant principal explained,

‘Our Muslim students wanted a prayer room. Unfortunately we did not have any space to provide
a separate room so we gave them a corner of the chapel. Although this is not a perfect solution,
it does not present any problems. When you enter the chapel, you can see Christian and Muslim
students praying in different parts of the chapel.

At Catholic sixth form 2, religious education (RE) is compulsory. The RE. teacher explained that RE.
classes typically consist of 3 to 4 different classes of students at the same time and the course includes
speakers from different religions such as Sikh, Hindu, Muslim and Catholic.

‘We are proud that we do RE. We have seven staff who are R.E. teachers. We believe that having
the chance to debate faith issues assists student integration. We focus on different world faiths
and talk about students’ lived experience’. (RE. teacher)

Catholic sixth form 2 also dedicates a whole day once a year to a celebration of faith and religion in the
college and there is also an end of year leavers’ mass, as the RE. tutor explained,

‘At the end of the year we have a leavers’ mass. It is optional but we have all faiths attending.
We celebrate our faith community and have a liturg’. (RE. teacher)

The chapel is available to Muslim students for prayers and there is also a quiet room where students can
pray. The local Mosque is in close proximity and therefore the male students are able to pray at the
Mosque, whilst the female students tend to use the prayer room.
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This Catholic sixth form college also employs a full-time Muslim male support teacher for the Muslim
students. In discussions, he highlighted the importance of improving inter-faith dialogue. He was widely
regarded as having an excellent relationship with the Muslim students and has extensive connections
with the local Muslim community that assisted the sixth form in numerous ways. The Muslim support
teacher identified what he called “a confusion between issues of culture and religion”. Whilst he
described culture as the following of tradition, he viewed religion as creating a discipline within oneself
and establishing boundaries by which to live.

Hence, in both of these two Catholic sixth forms religious education is a key aspect of the curiculum. The RE.
classes are broad in content and are concemed to teach respect for all religions and cultures. Staff believe that
this focus creates an inclusive leaming environment assisting the integration of non-Catholic students.

Faith and gender

One difference between these two Catholic sixth form colleges was their respective policies regarding the
wearing of the veil. At Catholic sixth form college 1, the assistant principal explained the thinking behind
the school’'s policy, which did not allow the wearing of the veil,

‘The veil is not allowed. Neither is it allowed for the face to be covered. We have a prepared
Statement in different languages that says ‘no veils allowed’. This is a security issue’.

In contrast, Catholic sixth form college 2 accepted the wearing of the veil by Muslim female students,

The veil is accepted at this college and we have no problems with communication’. (RE. teacher)

An important issue that is being addressed at Catholic sixth form college 1 is the discrepancy between
male and female Asian heritage students in terms of progression into higher education. At the time of the
interviews, of the 14% of female students who are from an ethnic minority background, 90% then go onto
higher education. Of the 7% of the boys who are from an ethnic background, only 68% progress to
higher education.

‘Boys have the qualifications but they often do not seem to choose to go on to higher education
in the same number as girls. i.e. they do not apply. It is possible that if they cannot get into
medicine, pharmacy or law, then they choose to go into the family business’. (Assistant Principal)

The statistics suggest that Asian heritage female students at the college are more eager than their male
counterparts to extend their studies into HE. However, the assistant principal also acknowledged that
Asian families can be reluctant to allow their daughters to go on to university,

‘We find that within the Asian community there is often a reluctance to allow girls to go
to university.



In order to address these concerns, the college has been proactive in assisting families with their
decision-making,

‘When Muslim girls come to us and say ‘we want to apply for University, we talk to their parents
and explain to them how the girls can do a degree and still live at home’. (Assistant Principal)

By acknowledging the concems of families, senior managers in this 6th form college assist families to
make more informed decisions. Raising the possibility of their daughters staying at home whilst doing a
degree appears to be a very significant factor in re-assuring Muslim families’ and facilitating their
willingness to allow their daughters to proceed to university. The sixth form management also believe
(and the figures appear to support) that their proactive approach is having a positive effect on the
proportion of Muslim girls going onto higher education.

Muslim parents’ participation

Staff at both Catholic sixth forms stated that parents’ evenings were well attended by Muslim parents.

They stressed that the policy of the college was to communicate openly with Muslim parents, 20

it is important to keep a very open and honest dialogue with parents’ Vice Principal)

If there is a problem with English, the family usually bring an older brother or sister with them to
interpret’. (RE. teacher)

In summary, staff at both these Catholic sixth form colleges confirmed that an increasing proportion of
Muslim parents were applying for places at Catholic sixth forms, especially for their daughters. They stated
that Muslim parents perceive Catholic sixth form colleges to be more academic and to provide a more
disciplined environment for their children. Both 6th form colleges place considerable emphasis on
compulsory religious education and within this, leaming about different religions is considered important
in facilitating student integration and cohesion. The active engagement of the staff with Muslim parents
enhances the latter's attendance at parents’ evenings and also assists Muslim families in making
informed decisions about their daughters’ access to higher education.

Secular sixth form

In order to develop a broader analysis of faith issues in the sector, research interviews and focus groups were
also conducted with a non-faith sixth form college located within a major city in the Midlands. This college
operates in a community with a high proportion of ethnic minorities and has an excellent reputation for
successful diversity practices. Of the student cohort at this college, 80% are BME students (60% Asian,
10% black, 10% other) and 20% are white students. Of the Asian students, the vast majority were Muslim.

The principal emphasised that the sixth form was a secular college which did not promote faith. However,
he also argued that the college was prepared to accommodate students’ needs if they did not interfere with
leaming. Like the principal at FE College 1, he questioned the view that there is just one Muslim community.
Explaining that Muslims are present in all communities, Asian, Black, African and White, he added:
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‘The range of attitudes within the Muslim faith is enormous. There is not one Muslim approach to
anything. The Muslim faith percolates through to every aspect of their life. Religion shapes their
behaviour but their views on this can be very different.

He described how patterns of migration into the city were changing:

‘One of the most recent groups of new arrivals is the Somalis, and many of Somali heritage are
from Holland so Dutch is now a significant language in college. We now have new arrivals from
Poland and other Eastern European areas which can mean more Christian groups. We do have
areas of very segregated housing in the city so colleges need to work on community cohesion’.

The principal also explained how the college encouraged parents of prospective students to visit the
college, to walk round and to see that it is a safe environment. He also believed that parents’ participation
in events within the college was important for both students and parents,

‘Some students are not eager for their parents to be involved in the college. They say, Why should
my parents come to college and talk to my teachers? We need to help teenagers grow up without
rejecting their families and heritage. Part of our job as a college is to tell students ‘your parents are
part of this, they should know what happens at college’.

Whilst acknowledging the secular nature of the sixth form college, the principal also considered it
important to accommodate the faith needs of students. He stressed the need to encourage the
involvement of parents from all sections of the community and the colleges’ real and potential role in
assisting community cohesion.

Students’ choice of college

As in FE College 1, students at this sixth form stated that the primary influence on their choice of the sixth
form college was the views of their peers and the choice of courses on offer at the college. Muslim and
non-Muslim students consistently stated that they chose this particular sixth form college because of its
reputation for being a good college with teachers who were very friendly and helpful. Students also stated
that the colleges’ diverse student body was an important factor informing their decision to apply to the
sixth form college,

The teachers are friendly and the college is a friendly place to study’ (male Muslim student)

There is a nice learning environment in this college’. (female Muslim student)

Students’ experience of the college

Both Muslim and non-Muslim students were extremely positive about their experience of studying at the
sixth form college,



Teachers here go overboard to help you reach your potential’. (male Muslim student)

The teachers really care about their students, you can tell they like students’ (female Muslim student)

This sixth form employs a diverse group of ‘student leaming mentors’ who are all graduates. Although
their role is not directly related to religion, they inform students of the time allocated for prayers and what
room is to be used for prayer. The introduction of student leaming mentors has proved to be a particularly
innovative and effective measure helping to facilitate learning and also faith and diversity cohesion within
the college. The students consistently mentioned the positive role the student learning mentors played in
their experience of studying at the college,

‘We have student learning mentors who are really helpful. You can go to them with any problem,
not just work problems’. (female Muslim student)

‘Our learning mentors are very good, they help students with lots of different things"
(Male non-Muslim student)

Students spoke very positively about the staff and the college. Considering that the main influence on
student’s decisions to come to the college are the views of their peers, the positive experience of existing
students creates a virtuous circle of recommendation to potential students.

Students’ experience of faith issues

Overall, students believed that the college has a positive approach to faith. In all four focus groups,
students mentioned that the college had an ‘Inter-faith” group. Some non-Muslim male students argued
that there should be more support and emphasis given to this group. The male Muslim students thought
that the inter-faith group could be given a higher profile to assist students in understanding different
religions. The female Muslim students were the most outspoken about faith issues. They stated that they
would like to see the inter-faith group develop a much wider remit. This group added that they would like
to see religious studies as a compulsory subject. They argued that more knowledge of different religions
would serve to help students understand each other,

In Religious Studies it helps a lot to study different religions such as Islam, Hindu and Judaism.
I think it would help If religious studies was compulsory as it is in Catholic schools’
(female Muslim student)

‘We have an inter-faith group here and | think it should be given more focus’ (male Muslim student)

The majority of both Muslim and non Muslim students consistently stated that giving students an
understanding of the beliefs behind different religions could assist student integration and increase
understanding of different religious groups.

The Muslim student leaming mentor was also very positive about the colleges’ efforts to recognise
faith issues,
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‘Yes it is wonderful what this college has done. We have ablution facilities here. We also have an
interfaith group that is attended by students of all different faiths. Festivals are celebrated and this
can help students understand other faith’s religious ceremonies. Although we do not have an
allocated prayer room, students are advised which room can be used for prayers and if the room
has changed..

Another non-Muslim female student leaming mentor explained how the college has a “Respecting
Diversity Day”, where numerous stalls explain the different faiths. The college organises a fashion show of
cultural and religious dress. She explained how successful this was,

‘This was really successful as all students are interested in clothes and also not all students
understand their own religion’.

Overall, students were positive about the way that the sixth form approached faith issues. They
emphasised the benefits deriving from leaming about different faiths both at an individual level and as a
mechanism for student cohesion.

Parents’ involvement in the college

Both male and female Muslim students agreed about the importance of parents’ involvement in the
college. The female Muslim students considered that parents needed to understand what their children
did at college,

‘Parents need to know what we do, otherwise they only hear the negative and only talk about
that’ (female Muslim student)

The Muslim students all agreed that language barriers were a key reason for the reluctance of some
parents to participate in parents’ evenings, a view confirmed by the Muslim male student mentor,

Language barriers and the ability to communicate with teachers. It would help parents’ evenings
if colleges could liase with parents and draw in bi-lingual staff to translate and also highlight the
availability of translators’.

Attracting Muslim teachers

As in FE College 1, the Muslim students all agreed that teaching was a valued career within the Muslim
community and that there was a shortage of Muslim teachers. However, they also stated that they would
not consider teaching as a career. The reasons given were very similar to those outlined by the Muslim
students in FE College 1. Students’ perceptions of FE teaching were that it had low pay and low status
within the job market. They believed it was extremely demanding and involved out of hours working for
very little recognition.



The male Muslim student learing mentor confirmed the findings at FE College 1 that teaching was
considered to be a very valued occupation within the Muslim community but that students did not
consider teaching as a career because of perceptions about poor remuneration,

‘To be honest, students want less work and more money than they think teaching brings. We do need
more role models from within the community to act as encouragement to students.

One member of staff thought that teaching was not given a high enough profile within careers counselling.
He stressed how important it was to focus on the benefits of a career in teaching and to circulate up-to-date
information about the salary and benefits for teachers,

‘One problem is that teachers are too self-deprecating about their career. Personally | think that pay is
not such an issue as it was in the 90's. The starting pay is £19,500 up to 30,000+, and after that, you
are looking at the management salary. Then there is the pension which is still very good. The
Government is doing a reasonably good job in advertising teaching as a valuable career.

The student leaming mentors were very positive about their experience of working in the college. Their
relationships with the students appeared to be excellent and they emphasised how much they enjoyed
working with the students. They also explained how this opportunity to mentor students had helped them to
decide to pursue a career in teaching.

These research findings support those from FE College 1. Although teaching was considered a valuable
career within the Muslim community; this was not the view of Muslim students. Students rejected FE teaching
as a career option because they saw it as being low paid, low status and too demanding. This raises
important questions for the recruitment of future generations of ethnic and Muslim FE teachers.

Gender and faith

At this secular 6th form college, staff, students and the Muslim student leaming mentor all recognised that an
increasing number of Muslim parents were sending their children to Catholic sixth form colleges. They agreed
that a widespread perception existed within some Muslim families that Catholic sixth forms are more
disciplined and have a greater focus on academic achievement. This finding supports the views expressed in
FE College 1 and in both of the Catholic sixth form colleges.

A teacher at this Midlands sixth form college also discussed the issue of Muslim female students proceeding
to University. He confirmed that most of the female Muslim students doing A-levels will wish to go to
University, but he explained that this can be a concem for some Muslim families,

Yes there is some reluctance by certain families to send their daughters to university. | think that
being able to go to a local university would encourage some parents to allow their daughters to go to
university. We need to start the process early to raise the issue of daughters going to the local
university and to explain that they can stay at home whilst completing their studies. I think this would
address some of the parents’ key concerns about daughters leaving the family home to do a degree’.
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The female student leaming mentor agreed that some parents were reluctant to send their daughters
to university,

1 do believe that these parents would be more likely to consider sending their daughters to a local
university where they can stay at home. We need to start early to liaise with parents over the issue of
female Muslim students continuing in education and sending them to local universities.

To summarise, interviews with staff and students at this non-faith based sixth form supported the findings from
FE College 1. The students were very positive about their teachers and the college. They were also positive
about the efforts made by the sixth form to acknowledge faith issues within the student body. Staff and
students identified language barriers as the key factor in the reluctance of some Muslim parents to attend
parent's evenings. Muslim students would not consider teaching as a career because they saw it as too
stressful, poorly paid and of low status.

FE College 2

Research was also conducted at an FE College that had 15% ethnic minority students. This particular FE
College also maintained collaborative relationships with six Muslim schools (five private and one public). At
the time of the research, the college had 300 leamers enrolled from these Muslim schools. Senior managers
viewed the college’s involvement with the Muslim schools to be an important way of reaching out to the
Muslim community. The college sends women only teachers to the Muslim girls schools and male teachers
or mature female teachers to teach at the boys schools. All enrolments on the courses take place at the FE
college in the evenings or on Saturdays (when there are few students around). During enrolment, the college
screens off sections so that Muslim female students do not come into contact with any males.

Faith issues

The college has a multi faith centre which is also used as a prayer room. The senices of a Christian Chaplain
and a Muslim Imam are available to students and the college celebrates key faith events and provides
certain foods around Holy days. There is no inter-faith discussion group in the college. Emphasising that the
student body consists of many different cultural groups, a male teacher described how different student
groups tended to self-segregate,

‘The Asian students are split between Pakistani and Indian heritage. The white students are also split
into different cultural groups. We have many different ‘“tribes” here. Students self-separate. These
different cultural groups are clearly identifiable and they all keep to their own groups:.

This teacher also described the very different ways that Asian heritage students make use of the college, its
grounds and facilities. As an example, he focussed on the five advice evenings each year that the college
organises for prospective students. He explained that there were clear distinctions in participation patterns
between the Asian heritage and non-Asian heritage students,



‘The Asian heritage students use the evenings more as a night out. They come in large groups,
usually without their parents, unlike the other students who are usually accompanied by their parents.

This teacher explained that part of the culture of the Asian heritage students is to use the college as a
ffree space’ to socialise. He explained that students might say to their parents that they are going to an
open evening at the college and Asian parents would tend to see this as an acceptable reason for going
out in the evening. Another teacher also discussed how the Asian heritage students viewed the college
as a space to socialise,

‘Wednesday afternoon is used as an enrichment session but it is only Asian heritage students
who stay within the college. They see it as a place to socialise. That is why, when members of the
wider community pass the college, they see lots of Asian heritage students around the grounds
and the doorways. This is not a problem, but it does reinforce people’s incorrect perception that
the majority of students at the college are Asian’.

The fact that the majority of Asian heritage Muslim students do not bring their parents to the advice days
for potential students could reinforce a distance between Asian heritage Muslim parents and FE College
2. This separation could then contribute to students seeing and using the college buildings and grounds
as a “free space” to socialise.

One female teacher at FE College 2 highlighted the many different pressures on Asian heritage Muslim
students (such as those from peers, family and community) and she raised the related issue about
students’ privacy,

s it a good thing that the students feel the college is a space of freedom and does this provide
the breathing space? Is it a safety valve that allows them to mix in class with other students they
would otherwise not come into contact with?”.

Whilst highlighting the differences between cultures (as well as students’ tendency to self-segregate into
specific cultural groups), this college also recognised the need to encourage more Asian heritage Muslim
parents to attend parents’ evenings. Another of the innovative strategies here was to engage in a form of
community outreach by conducting parents’ evenings in local Mosques. A female teacher confirmed that
this had been extremely successful and was really well attended, as she explained,

If all Parents evenings were in a Mosque then we would have excellent attendance. | know that
the best way to get Muslim parents more involved is to do home visits. This breaks down the
barriers and then you would get them to come into college’.

Overall, FE College 2 actively engaged with the Muslim community, particularly through its collaborative
relationships with six Muslim schools. This enabled the college to engage with senior members of the
Muslim community who ran the Muslim schools, and to give Muslim students attending the schools an
opportunity to take courses offered by College 2. The college has a multi-faith centre that is also used as
a prayer room and the college actively celebrates key faith events.
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Conclusions

Research Question 1: What are the perceptions of the Muslim community about College 1
and how can more Muslim parents be encouraged to attend college parents’ evenings?

Research Findings:

To address this question we began by exploring the voice of learmers. Students in FE college 1 are
extremely positive about their teachers and the college in which they study. They identified peers and
siblings as the key influence on their choice of college as a place to study. Students are positive about
the way that faith issues are dealt with at college 1. Muslim students and members of the Muslim
community acknowledge that some Muslim parents have concerns about sending their children to the
college due to the presence of a snooker hall near the college and the proximity of the town centre, both
of which are considered a distraction to studying. Also concems were expressed about the behaviour of
some students outside the college buildings at breaks and after college. Muslim students and members
of the Muslim community identified language difficulties as the key barrier to Muslim parents’ attendance
at college parents’ evenings. Consequently, ESOL courses within the community play a vital role in
reinforcing integration and community cohesion especially for Muslim women. These findings were also
supported by interviews within the secular sixth form college.

Research Question 2: How can College 1 attract more Muslim teachers?

Research Findings:

Although the Muslim community see teaching as a valued career, Muslim students rejected FE teaching
as a career. Students consider FE teaching to be a stressful job with low pay and low status. This finding
has particularly important long-term implications for recruitment into FE teaching generally and the
appointment of ethnic minority and Muslim teachers more specifically. The same views were shared by
the Muslim students at both College 1 and the secular 6th form college. Clearly, Muslim students’
rejection of teaching as a career is of great significance for FE College 1 and indeed the whole FE sector.
If the views of these students are more widely held within this generation of Muslim students, then the
present difficulty in finding Muslim teachers will be perpetuated. These findings therefore have important
implications for the recruitment and succession of future generations of FE teachers. Over-turning these
negative perceptions about FE teaching as a career choice is a significant leadership challenge for the
college (and the sector).

Research Question 3: Why are some Muslim parents choosing to send their children to
Catholic sixth form colleges?

Research Findings:

The research confirmed that Muslim parents are increasingly applying for places for their children,
especially their daughters, at Catholic 6th form colleges. Respondents at the two Catholic sixth forms and
Muslim respondents stated that Muslim parents were choosing these organisations because they
believed them to be more academic and to provide a more disciplined environment for their children
(and a more protective environment for their daughters). These findings also confirmed the view that faith
issues are typically highly inter-related with other key aspects of identity, diversity and inequality. Initiatives
designed to encourage multiple faith communities simultaneously value and highlight diversity and
difference, both at group and individual levels.



A focus on faith therefore raises important inter-related questions about the intersections of different,
multiple aspects of identity (e.g. ethnicity, age and family status). Our research findings indicate that the
current UK media concern with the growth of ethnic segregation in certain towns may present an
oversimplified picture. The colleges and sixth forms we researched are making progress in facilitating faith
integration. This in turn suggests that a focus on the divisions between communities can present a rather
one-sided view that conceals the positive work within FE and sixth forms. Equally, by not considering, for
example, how gender and class can also be interwoven with faith and ethnicity these popular accounts
of social developments may be over-simpifying the growth of ethnic segregation. These arguments are
also supported by the findings of other research that ethnicity, poverty and exclusion can be mutually
reinforcing forms of inequality (e.g. McNulty 2003). In particular, gender is an important issue here. Ethnic
minority women, for example, are often marginalized within the wider society (Mirza and Sheridan 2003).
These multiple aspects of identity in tumn suggest that notions of ‘community’ can mask significant
economic, social, cultural and religious differences and inequalities. As the principals at both FE College 1
and the secular 6th form college stressed, important differences and inequalities can be overlooked
within homogenising terms such as ‘Muslim community®,

The foregoing research findings have been presented to senior managers at FE College 1 and the
secular sixth form. Both colleges have provided constructive and positive feedback, which has been
incorporated into the final text. The research findings also indicate various ways that FE and 6th form
colleges are currently integrating faith issues into their everyday practices. College 1 itself has introduced
various initiatives and, based on our wider research at other colleges, the following recommendations are
suggested as possible further initiatives at College 1.

9. In working with Asian heritage communities, McNulty (2003: 8) highlighted intemal tensions as one of his key challenges. For example, when trying to
improve Islamic schools (madrasahs), McNulty discovered tensions between the five local mosques, between host mosques and their madrasahs and
between older committee members and their younger counterparts. McNulty also discovered inter-generational tensions within Asian heritage
communities. Young people’s expectations of mosques can be very different to their parents’ (2003:18). McNulty notes that similar differences and
rivalries frequently exist in other faith communities.
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Recommendations

Enhance community perceptions and parental involvement

The college needs to consider ways to enhance engagement with the Muslim community. In the other
organizations where research took place, the pro-active engagement of staff with Muslim parents
significantly enhances the latters attendance at parents’ evenings and also assists Muslim families in
making informed decisions about their children’s access to higher education. Within the Catholic sixth
form colleges, this active engagement proved helpful in assisting Muslim parents to make informed
decisions about sending their daughters to University. Similarly, the community outreach initiatives at FE
College 2 in which parents’ evenings were conducted in local Mosques proved to be extremely
successful. This would appear to be a valuable way to assist attendance and provide the staff with the
opportunity to break down any misconceptions about the college within the Muslim community. Also,
given the evident concerns about English language skills, the increased availability of interpreters during
parents’ evenings could facilitate greater community engagement.

Highlight and enhance the profile of Teaching as a career option

Senior staif at FE College 1 had assumed that the difficulty in recruiting Muslim teachers reflected an
under-valuing of teaching within the Muslim community. The research findings did not support this view.
The Muslim students and members of the Muslim community consistently stated that teaching was
considered a valuable and worthwhile profession within the Muslim community. However, the Muslim
students were adamant that teaching was not a career choice they would consider. Muslim students
viewed teaching as a stressful job with low status and low financial rewards. They believed it was
extremely demanding and involved out of hours working for very little recognition, and could also be very
stressful (these findings were supported by interviews with Muslim students in the secular sixth form
college). This ‘perception gap’ between students’ extremely positive view of their teachers at the college
and their extremely negative view of teaching as a career for themselves needs to be addressed.

Accordingly, the research highlights a pressing need to educate students about the value and status of
FE teaching in particular. Improvements to the image of FE teaching can re-define it as an exciting and
interesting career for students of all faiths, but especially Muslim students. Improving the presentation of
teaching and emphasising the intrinsic as well as extrinsic rewards of a career in teaching could
enhance the number and quality of applicants from all faith communities.

Consider the introduction of student learning mentors

The recruitment of student learming mentors has proved to be extremely successful at the secular 6th
form college in the Midlands. We would recommend that FE College 1 consider introducing a team of
student learing mentors. From the college’s perspective, establishing such posts would seem to be an
ideal way for the college to encourage students to consider a career in FE. From the mentors’ perspective,
it would give them the opportunity to serve an apprenticeship and to develop an understanding of some
of the responsibilities of a teaching position. The research found that the mentors’” experience of helping
students with their work and other personal/faith related issues had been the driving force in their own
commitment to pursue a career in teaching. From the current students’ perspective, it provides a very
valuable informal channel of communication.



Establish and/or support More inter-faith groups

Students were strongly in favour of more inter-faith groups and discussions. Female students, in particular,
held very positive views about the value of developing an understanding of different faiths. They were
keen to experience more inter-faith discussions, designed to enhance mutual understanding. As the
research demonstrates, senior staff at both Catholic 6th form colleges place considerable value on the
significance of students learning about different religions and cultures as an important mechanism for
student integration and cohesion.

Overall, both Muslim and Non-Muslim students (in both college 1 and the secular sixth form) believed
that there were no clear tensions between students from different backgrounds and on the whole
students mixed well. However, they also acknowledged that there was still a tendency for Asian heritage
students and non-Asian heritage students to “separate out into groups” especially within the grounds of the
colleges and at breaks. FE College 1 and 2 staff were particularly aware about this tendency to reproduce
an informally segregated student body. Accordingly, more inter-faith/culture initiatives should be considered,
such as the “Respecting Diversity Day” with various stalls for different faiths and the fashion show of cultural
and religious dress organised at the secular sixth form college to enhance student integration.

Review the provision of prayer facilities within the college for all faiths

A key issue highlighted by many Muslim and non-Muslim students’ is the availability of adequate
provision for allocated prayer rooms. This has been a recurrent issue in the institutions we have
researched. Although college leaders are keen to provide prayer rooms for Muslim students, space is not
always available. The rapid expansion of UK education over recent years has intensified the pressure on
teaching space. Consequently, space in FE colleges and 6th form colleges is at such a premium that it is
extremely difficult to find a room to allocate for prayers. During research interviews with non-Muslim
students at FE College 1 and the secular 6th form college, the issue of the lack of a prayer room for Sikh
students was also highlighted. The majority of students in all the focus groups across the colleges
believed that a multi-faith prayer-room was a key issue.

Maintain and if possible expand ESOL courses within the community

The research found that ESOL (English for Speakers of Other Languages) courses were highly valued by
the students, and provided an access point into further education. The positive leaming environment
experienced by students on the ESOL courses within the community, increased students’ confidence to
consider taking further courses at the college. The courses also lifted the profile of the college (in a positive
way) within the Muslim community. In addition, the English language courses serve to enhance community
cohesion and facilitate the social integration of members of the Muslim community. The women only ESOL
courses are of special importance and benefit to Muslim women.
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Further information is also available at:
www.centreforexcellence.org.uk
www.lums.lancs.ac.uk/leadership/cel

32



Further information

Maureen Morrison

National Research Manager

Centre for Excellence in Leadership
Lancaster University Management School
CEL Research Office, Room B59
Gillow Avenue

Lancaster

LAT 4YX

Tel: +44 (0) 1524 594364

Email: mmorrison@lancasterac.uk
www.lums.lancs.ac.uk/leadership/cel

Leadership for the Learning and Skills Sector

Centre for
Excellence
in Leadership




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


